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I. Conceptual Analysis of Learning Support Services

Learning Support Services, sometimes referred to as Student Learning
Support Services or Learner Support Services, or simply as support services.[1]

In recent years, some experts have further broken down learning support
services into academic support and non-academic support. At the same time, with
the development and widespread application of real-time communication
technology, the boundaries between learning support services and course resource
development have become increasingly blurred.[2]

Currently, there is no authoritative definition that can encompass all the
connotations of learning support services (Chen Li, 2004). Different distance
education institutions provide learning support services of varying types, methods,
and levels, based on their specific circumstances. According to a review by
Professor Ding Xingfu (2001), learning support services can be mainly defined as:

1. Interpersonal face-to-face communication activities between teachers and
students, or between students themselves, and bidirectional communication based
on information and communication technology media.

2. The overall support services that remote students receive in terms of
information, resources, personnel, and facilities during their remote learning.

3. A broader definition, which includes various administrative and management
services beyond the above, such as course registration, student status management,
credit recognition, degree issuance, and financial aid.

This paper does not intend to delve too deeply into conceptual discussions and
adopts a widely accepted and more moderate understanding: Learning support
services are the sum of various informational, resource-based, personnel, and facility
support services primarily centered on interpersonal face-to-face communication and
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bidirectional communication based on technological media, provided by remote
educational institutions and their representatives (such as teachers). The purpose is to
guide, assist, and promote students' autonomous learning and to improve the quality
and effectiveness of distance learning (Ding Xingfu, 2001).

I1. Study Support Services at the Open University in the UK

The study support services at the Open University in the UK have long been
highly regarded in the academic world, and the university considers these services
to be one of the key factors behind its success.[3] The concept of study support
services originated and developed from the Open University's own practices and
theoretical research.

In 1978, Sewart, the Director of the Open University's Regional Learning
Center Office, published a monograph “Persistent Attention to Students in Distance
Learning Systems” which systematically discussed the idea of study support
services. The following year, Daniel and Marquis, also from the Open University,
published a highly influential paper titled “Interaction and Independence: Getting
the Right Balance”, which the first proposed the balanced development of
independent learning and interaction. This marked the maturation of the Open
University’s study support services theory. In recent years, the Open University has
further integrated study support services with independent learning, introducing the
concept of “supported open learning”, emphasizing that students’ learning is
conducted with the support of course tutors, study support staff, library services,
and student organizations.[4] The Open University's study support service system
specifically includes:

1. A Three-Tiered Support Service System with Effective Management
and Clear Responsibilities

To ensure the effective implementation of study support services, the Open
University has established a three-tiered support service system that is well-
managed and has clear responsibilities. These tiers are:

The Open University Headquarters in Milton Keynes: primarily responsible for
[5] producing and innovating distance learning materials, establishing management
policies, providing credit transfer services, sampling and reviewing student
assignments and exams, handling student appeals, distributing and analyzing student
surveys, and more.

Regional Centers Nationwide[6]: These centers mainly assist with course
selection, career planning, payment, scholarships, student loans, or local government
grants; provide study locations for courses; address students’ various academic
questions; offer targeted guidance and support; supply special equipment for students
with specific learning needs; and provide special services for disabled students.

Over 300 Learning Centers Nationwide[7]: These centers distribute face-to-
face tutorial schedules, organize self-study groups and orientation meetings for
new students, offer limited IT facilities, hold video conferences, assist with course
selection and outreach activities, and manage assignment submission and exams.

2. High-Quality and Abundant Learning Resource Services

Carefully crafted multimedia course materials are one of the most important
measures by which the Open University in the UK provides learning support
services to students. This is also one of the university's most commendable
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aspects. Through its unique course team development mechanism and appropriate
presentation methods, the Open University has developed materials for over 360
courses serving more than 200,000 students (2005).

These course materials are distributed to students in the form of multimedia
teaching packages. The contents include teaching materials presented in multiple
media formats, teaching requirements, study guides, assignment schedules, exam
instructions, schedules and locations for face-to-face tutorials, experimental
materials, and guides on how to use the teaching packages.

The Open University flexibly designs its courses based on the characteristics of
adult distance learners. All courses are divided into four levels: Level 1 Courses:
Foundational courses focusing on study skills, learning methods, and basic
professional knowledge. Level 2 Courses: Interdisciplinary and comprehensive
courses. Level 3 and Level 4 Courses: Specialized courses focusing on specific
professional fields. This tiered structure allows students to select courses
systematically. To accommodate the dispersed and time-constrained nature of adult
learners, the Open University has also modularized course content into blocks. [8]

In addition to providing high-quality multimedia course resources, the Open
University offers a wealth of digital learning resource services to all its staff and
students. Through the university’s online portal, students can access teaching
information and use “FirstClass” for online course learning and communication.
The university library provides access to a wide range of learning resources,
including: 1) Extensive Electronic Resources: Hundreds of databases covering
various disciplines, thousands of electronic journals and newspapers, conference
proceedings, course-related websites, national patents, standards, statistical data,
and more. 2) Past Exam Papers: The library also helps students find learning
materials related to their courses. Additionally, the university provides information
about other libraries nearby that remote students can access. 3) Tools for Enhancing
Information Skills: These include a learning tool called “Info-Rate” and a study
website named “Safari”. [9] 4) Library Support: Students can contact the library
via phone, fax, email, or traditional mail for any inquiries about services. For
students with hearing impairments, the library offers a text-based telephone service
called “Minicom”, allowing them to make calls using text communication. [10]

3. Individualized study guidance

Individual guidance for each student is an outstanding advantage of the Open
University's learning support services. The British Open University believes that it
is very important to provide each student with detailed individualized learning
guidance to meet the different needs of learners at each stage of learning. Therefore,
the Open University in the UK has hired a total of 8,000 dedicated part-time
teachers to provide guidance to students, and each teacher is responsible for the full
tracking, guidance and services of 15 to 20 students during their studies.

The primary forms of learning guidance at the Open University include:

1) Face-to-Face Tutoring

Research conducted by the Open University shows that students perceive face-
to-face tutoring as the most helpful aspect of their learning experience, followed by
discussions with peers and then assistance from family and friends. [11]
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This study was conducted during students' first year at the university, a time
when they might not yet have fully adapted to distance learning. Nonetheless, it
highlights the importance of face-to-face tutoring in distance education. These
sessions are mainly conducted by faculty members of the Open University.

2) Course Tutoring

Check learning progress and problems encountered, connect course materials
and learning outcomes, explain and test key content or concepts, brainstorm certain
issues, students participate in extensive learning skills activities, next stage learning
content, homework correction and academic guidance, etc.

Additionally, tutors provide academic advising (Learning Advisory Services),
which including: Pre-admission guidance, guidance for foundational courses, and
career advisory services, [12] including support when students face conflicts between
study and work, study and family, or issues related to learning strategies, confidence,
mental health, and employment.

4. Flexible and Diverse Learning Methods

To facilitate student learning, the Open University in the UK provides open
and flexible learning methods, including independent learning, group learning,
and short-term residential programs, to meet the diverse needs of students.

1) Independent Learning

Independent learning is the primary mode of study for Open University
students. It includes studying course materials, completing assignments, and
accessing educational content via radio, television programs, audio and video
recordings etc. [13]

2) Group Learning

The Open University encourages students to organize self-help study
groups. These groups operate flexibly, allowing students to join based on shared
courses or mutual interests. Additionally, students can use the “FirstClass” system
to participate in groups or online conferences that match their interests.[14]

3) Short-Term Residential Learning

The Open University also conducts short-term residential learning programs
for distance learners at the main campus and other university campuses.[15] These
programs are held annually from June to August, utilizing the facilities and
accommodations of traditional universities during their vacation period to provide
learning support.

4) Online Learning

With the development and application of new technologies, the Open
University increasingly leverages computer networks for teaching. Currently: there
are 160,000 students use the university’s email system for communication; 80,000
assignments are submitted electronically; 178 university courses require students to
use the internet for learning, and 97 courses offer optional online services for
students. [16]

5. Student-Centered Learning Assessment

The learning assessment at the UK Open University can be divided into
formative assessment and summative assessment.

Formative assessment is conducted through regular assignments and
research projects, including Tutor-Marked Assignments (TMA), Computer-
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Marked Assignments (CMA), individual research projects, and group research
projects. The formative assessment is determined at the initial stage of course
design, emphasizing subjective content with supplementary objective content,
accounting for approximately 50% of the total course grade. Tutors follow
standardized grading criteria to thoroughly review each assignment, provide
scores, explanations, and suggestions.

Summative assessment, which refers to examinations, is completed through
either open-book or closed-book exams. It constitutes 50% of the total grade and is
conducted in either format. A dedicated "Examination and Assessment Committee™ and
"Examination Center" are responsible for establishing grading standards and organizing
exams. Additionally, an "External Examination Board" audits the examinations.
Notably, the Open University offers alumni directories for graduates [17] and provides
specialized tutoring and learning materials for students with disabilities.

I11. Insights from the Learning Support System of the Open University
in the UK

1. Open Educational Philosophy

At the inception of the Open University in the UK, its first Vice-Chancellor,
Sir Walter Perry, set the following goal: "To be open to people, places, methods,
and finally, to ideas.” For over 30 years, the Open University has adhered to this
philosophy, maintaining a commitment to open education. This approach has
established the Open University as the most successful distance learning
university globally, earning widespread recognition. Its educational philosophy
serves as a valuable reference for distance education institutions in China.

2. Course Design and Development

One of the key factors behind the success of the Open University is its
provision of high-quality, interactive courses, ensuring excellent teaching quality.
The course materials are delivered in a variety of media formats, including printed
textbooks, audiovisual resources like tapes and videos, as well as interactive
teaching CDs, software, and online courses.

The course design and development follow a “course team approach”. These
teams typically include subject experts, BBC producers and editors, educational
technologists, course coordinators, and sometimes tutors, copyright specialists,
librarians, and network experts. Through collaboration and division of labor, these
experts create high-quality course materials.

3. Pragmatic Attitude Towards Media

The Open University adopts a practical approach to media use. Any medium
that facilitates student learning is considered. The institution is cautious when
adopting new media, recognizing that students often dislike prolonged screen
time. Online learning lacks the flexibility of traditional learning, such as writing
directly on printed materials. Consequently, many students prefer having printed
materials alongside digital resources. The university continues to provide
traditional printed textbooks and audiovisual materials while supplementing them
with face-to-face guidance and residential learning when necessary.

4. Continuous Support and Individualized Guidance

The Open University places significant emphasis on student guidance
throughout the learning process. Support begins before enrollment, through pre-
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study consultation, students can understand the characteristics of open learning
and the difficulty of the courses so that they can make their own choices. During
their studies, students receive comprehensive and individualized guidance through
face-to-face tutorials, assigned tutors, short-term summer schools, and career
counseling. Even after graduation, the university maintains alumni directories to
foster connections among students and between students and the institution.

5. Support Services for Special Populations

To enable more people to participate in distance learning, access higher
education, and achieve educational equality, the Open University provides extensive
support services for students with disabilities. It offers a dedicated learning support
website, assigns specialized tutors, supplies tailored learning materials, and provides
additional educational activities for certain students. These measures allow disabled
students to fully experience the benefits of distance learning.

Currently, the introduction of the Open University's learning support system
to China's distance education field has progressed beyond the initial phase. Some
institutions have begun implementing similar practices, with the China Central
Radio and Television University using the Open University as a model from its
inception. However, certain approaches, such as individualized guidance for every
student, are challenging to implement in China, where the emphasis on
educational scale currently outweighs teaching quality during the early stages of
mass higher education. Yet, as the saying goes, "Two heads are better than one."
With preparation, China may one day surpass the achievements of the Open
University when conditions improve.
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Deng Zhaozhen
Xiilaso
BOYUK BRITANIYANIN ACIQ UNIVERSITETININ
TODRIS DOSTOK XiDMOTI VO ONUN iLHAMI

Bu mogalods Boyiik Britaniyanin A¢iq Universitetinin innovativ vo effektiv mosa-
fodan tahsil tacriibalori ilo taninan todris dastok xidmatlori aragdirilir. Magalonin avvalin-
do todris doastok xidmatlorinin anlayisinin inkisafi, akademik vo geyri-akademik doastoyin
farglondirilmasi, hamginin kommunikasiya texnologiyalarinin inteqrasiyasi miizakirs olu-
nur. Agiq Universitetin tigpillali dostok Xidmati sistemi vurgulanir: basg gorargah, regional
markazlor vo todris markazlori, har biri talabs istirakini vo tedris naticalorini artirmaq
tigtin hodofli Xidmatlor togdim edir. Osas xlisusiyyatlor arasinda multimedia kurs mate-
riallari, fordi todris rohbarliyi vo qrup 6yronmasi vo onlayn tohsil kimi ¢evik todris metod-
lar1 yer alir. Olilliyi olan talobalar ticiin xidmatlors xiisusi diqqat yetirilir ki, bu da univer-
sitetin inkliizivliya olan giiclii bagliligin1 gostorir. Bundan alava, mogalada universitetin
media istifadosino pragmatik yanagmasi vo yiiksok keyfiyyatli kurslarin hazirlanmasina
diggati tohlil olunur. Bu tacriibalorin tohliline asaslanarag, magalodo bu yanagmalarin
Cinin masafadan tohsil kontekstinda, xiisusan do boyiik miqyasl tohsil soraitinds fordilos-
dirilmis dastayin totbigi ilo bagli problemlori vo imkanlart miizakira olunur.

JhH Umkaouw:xIHb
Pe3ome
CJIYXBA NOAJEPKKHNU OBYYEHUSA OTKPHITOT'O YHUBEPCHUTETA
BEJIMKOBPUTAHUU U EE BJJOXHOBJISIFOIIIAA ONBIT

B mamHO# cTaThe paccMaTPHUBAIOTCS YCIYTH YUIEOHOW MOIACPKKH, TIPEIOCTABIIS-
eMbie OTKPBITEIM YHUBEPCUTETOM BenmukoOpuTaHuu, KOTOPBIM H3BECTEH CBOMMU HHHO-
BallMOHHBIMH ¥ 3()()EKTUBHBIMHM TMPAKTUKAMU JHCTAHIIMOHHOTO 00yueHus. B mepBoi
9acTH CTaThu OOCYXKIaeTCs KOHIENTYallbHOE Pa3BUTHE YCIYT yYeOHOH IOIIEePKKH,
BKJIIOYAs Pa3jiMyue MEXAY aKaJIeMUYECKOW M HEeaKaJeMHUUYECKON MOJIEPKKOM, a TaKkKe
WHTETPAIMI0 KOMMYHHKAIIMOHHBIX TexHOJIorHid. Oco00e BHUMaHUE YCNSETCS TPEXYPOB-
HEBOU cucrteme moanepku OTKPHITOTO YHHBEPCHTETA, BKIIOYAIONICH IMITa0-KBapTHUPY,
peTHOHANBHBIC TICHTPHI W y4YeOHBIC IIEHTPBI, KakKmas W3 KOTOPHIX IPEIOCTaBIISICT
[IETICHATIPABJICHHBIC YCIIYTH JJIsl MOBBIIICHUS BOBJICUYEHHOCTH CTYJIEHTOB M UX y4E€OHBIX
noctkeHnid. OCHOBHBIE XapaKTEPHCTUKW BKJIIOYAIOT MYJIbTHMEIUIHBIE ydeOHbIE
MaTepHaIbl, HHINBUAYATHPHOE PYKOBOJCTBO IO OOYYCHHUIO M THOKHWE METOJBI O0yUeHUS,
TaKMe KaK TPYIIIOBOE U OHJalH-00yuyeHue. Oco0oe BHUMAHHUE YACICHO yCIyram s
CTYAEHTOB C OIPAaHMYEHHBIMM BO3MOYKHOCTAMH, UTO OTPaXaeT NIPUBEPKEHHOCTH
YHUBEpPCUTETA NpPUHLHUINAM HHKIIO3UU. KpoMe TOro, B cTaThe aHAIM3UPYETCS Mparma-
TUYECKHI TOJXOJ| YHHUBEPCUTETA K HCIOJIH30BAHMIO MEIUa U aKIEHT Ha pa3paboTKe
KaueCTBEHHBIX KypcoB. Ha ocHOBe aHaliM3a 3THX MPaKTUK 00CYKIAIOTCS X MOTEHIIUAb-
HbIE TIPUJIOKEHUS B KOHTEKCTE AMCTAHIMOHHOTO oOpazoBaHus B Kurae, B WacTHOCTH,
BBI30BBI U BO3MOXKHOCTH, CBSI3aHHbBIE C BHEAPEHUEM MEPCOHATU3UPOBAHHON MOJIEPIKKHU B
YCIIOBHUSIX MAcCIITAOHOTO O0YUYCHHMS.
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DINLOYIB-ANLAMA PROSESINDO MUASIR TOLIM
STRATEGIiYALARININ ROLU
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Knrwouesvie cnosa: ayouosusyansvivie Mamepuaivl, Myismumeoutinble mexHoao2uu,
momusayusl U URMeEPAKmueHoCntb, KOMMYHUKAMUBHAA CUNyayus

Giris. Miiasir dovrdo ingilis dili yalniz olavs bilik sahasi deyil, oksar hallar-
da — kompiiter texnologiyalari, iqtisadiyyat vo siyasatds — baslica iinsiyyat vasito-
sina cevrilmisdir. Ingilis dili artiq global {insiyyatin osas aloti kimi ¢ix1s edir. Bu
soraitdo, miiasir dovlot tohsil standartlarinda xarici dilin 6yradilmasinin asas mag-
sadi kimi kommunikativ kompetensiyanin formalasdirilmasi irali siiriiliir.

Kommunikativ kompetensiyanin komponentlori

Bu kompetensiya kompleks va inteqrasiyali bir anlayis olaraq asagidaki
komponentlori 6ziinds birlosdirir:

— danisiq, dinlomo, 0XuU Va yazi bacariglari tizro kommunikativ gabiliyyastlor;

— dil materialina dair biliklar vo homin materialdan istifads bacarig1 — infor-
masiya yaratmag vo onu anlamaq ti¢iin zaruri olan dil vardislori;

— Olkostinasliq biliklori — basqa 6lkonin realliglarini, madaniyyatini monim-
somoadon kommunikativ kompetensiyanin formalasdirilmasi miimkiin deyil. Kom-
munikativ kompetensiyanin asas torkib hissalorindon biri kimi 6lkostinasliq bilik-
lorinin todriss daxil edilmasi, sagirdlorin digor xalglarin madaniyyati va realliglart
ilo tanighigini tomin etmokls yanasi, onlarin timumi diinyagorisiinii genislondirir,
ingilis dilina maragini artirir vo dayaniqli motivasiya yaradir.

Xarici dilin 6yranilmasinds on miithiim amil dil miihitidir. Diger metodik va-
sitalor isa yalniz bu dil miihitinin miimkiin gadar real vo canli toassiiratini yarat-
maq moqsadi dasiyir. Bu vasitolor sagirdlorin tabii dil soraitine yaxinlagdirilmasi
iiclin vacib rol oynayair.

Son illor dinloma bacarigimin tadrisi metodistlorin xiisusi diggqat markazino
cevrilmisdir. Elmi-metodik adobiyyatda bu miirokkob prosesin tohlili vo 6yranil-
mosi sahasinds ciddi aragdirmalar aparilir. Todqiqatlar gostorir ki, hatta ingilis di-
lini kifayat gadar yaxsi bilon soxslar belo, tobii danisiq nitqini basa diismokdas ¢o-
tinlik ¢okirlor. Psixoloji arasdirmalar da gostarir Ki, saslonan nitqin qavranilmasi
Vo basa diisiilmosi miirokkab psixi foaliyyatdir.

Beloliklo, dinloyib-anlama vardislori bacariqlar arasinda on ¢atinlorindon
biri hesab olunur vo miiasir metodistlorin fikrinca, bu, diger dil bacariglarindan
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daha yiiksok soviyyads inkisaf etdirilmalidir. Ciinki danisiq vo dinloma qarsiligh
{insiyyotin osasin1 toskil edir. Unsiyyat isa ikitorafli prosesdir — digar soxslorin de-
diklarini basa diismok bacarigi olmadan real tinsiyyat miimkiin deyil. Bu, hom bir-
basa tinsiyyat, hom do telefon, televiziya, radio va digor media vasitalori ilo bas
tutan olagolors aiddir. Dinlomanin shomiyyatinin giymatlondirilmamasi, dil hazir-
ligina monfi tasir gostara bilor. Bu bacarigin toadrisi hom do onunla g¢atinlosir ki, to-
loba miixtalif siirat, intonasiya, qrammatik diizgiinliik saviyyasine malik nitglori
tam va dorin sokilds basa diismoayi bacarmalidir. Danisiq va dinloma bir-biri ilo six
bagli olsa da, har iki bacarigin tarazli inkisafi yalniz xiisusi sistemlogdirilmis tolim
vasaitlori va tapsiriglart ilo miimkiindiir. Dinlayib-anlama hom todrisin mogsadi,
hom do tolim vasitasi kimi ¢ixig edir. Dars zamani bu iki funksiya bir-birini ta-
mamlayir. Dinloma vasitasi ilo talobalor yeni leksik va iinsiyyot materiali ilo tanis
olur, homginin danisiq, yazi vo oxu bacariqlarini da formalasdirirlar.

Dinlayib-anlama bacarigimin inkisafi iiciin metodik yanasmalar

Dinlayib-anlama bacariginin formalasdirilmasi ti¢iin miixtalif metodik yanas-
malar moévcuddur. Operativ yaddasin xisusiyyatlori nazora alaraq, sagirdlorin
esitdiklori informasiya igarisindon asas olani ayird etma bacarigmi inkisaf etdirmak
mogsadilo xiisusi tapsiriglar totbiq olunur. Bu tapsiriglar xiisusi adlarin, cografi ter-
minlarin, tarixlorin va rogemlarin yadda saxlanmasina y6noldilo bilor. Eyni zaman-
da, dil toxminlori vo ehtimalli prognozlasdirma iizerinds qurulan dsullar dinloma
prosesinds talobalarin mazmunu gabagcadan toxmin etmosine komoak edir. Bels to-
lim strategiyalar1 tolobanin névbati hadisalorin inkisafin1 dncodon toxmin etmasing,
Motnin imumi mogzini anlamaga imkan verir. Todrisds genis istifads olunan vo ef-
fektiv natica veran mosq noévlaring asagidakilar daxildir:*“Bir paragrafin mazmunu-
nu bir ctimls ilo ifads et”, “Verilon sozlari sinonimlarls avaz et”, “Asagidaki fikirlo-
ri parafraz et”. Bu ciir tapsiriglar tolobalorin nitgin mozmununu biitévliikkdo basa
diismok, toforriiatlar1 segmok, onomli faktlar1 ayird etmok, sinonimlarlo avazlomo,
fikri imumilagdirma, tokrar ifads etma kimi bacariglarini inkisaf etdirir.

Bundan slava, talobalor dinloma matnlarinin monasini anlama strategiyasini
toskil edon kompleks nitg vo geyri-nitq bacariglarina yiyalonirlor. Bu strategiyalar
cargivasinds todris vo kompensator (adaptiv) vardislor xiisusi ohamiyyat dasiyir.
Umumi todris bacariglar asagidakilardir:

— zoruri vo mithiim informasiyanin se¢ilmasi vo ayird edilmasi;

— informasiyanin miioyyon todris tapsirigina uygun sokildo miiqayiso edil-
Masi Va tosnifati;

—olds edilon molumatin timumilasdirilmasi vo giymatlondirilmasi;

— esidilon molumatin yazil sokilds geyd olunmasi va s.

Dinloma bacariginin formalasdirilmast miiallim va tolobs faaliyystinds ardicil-
ligin gqorunmasini tolob edir. Bu faaliyyato avvolcadon verilon talimatlar, dinlomo tap-
sirgina hazirliq morhalasi, prosesini 6zii vo basa diisiilon mozmunun yoxlaniimasi
moarholasi daxildir. Kommunikativ vozifa (tapsiriq formasi) bu morhslods miihiim rol
oynayir. Bela tapsiriglar talobalarin diggoetini asas mozmuna yonaldir, onlarin diggoti-
ni comlomoys komok edir, verilmis fikirlorin tosdigi vo ya tokzibino imkan yaradir.
Ingilis dilinda esidilon nitgin monasimi anlama bacarigmin dyradilmasi zamani tolobo-
lorin qarsilasdigi ¢atinliklor nozora alinmali vo onlarin aradan galdiriimasi mogsadila
uygun tadris tisullar1 totbiq olunmalidir. Bu ¢atinliklor asagidakilardir:
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— namoalum soézlarin vo miirakkab sintaktik konstruksiyalarin basa diisiilmasi;

— yiiksok tempda danisiq vo miixtolif danisanlarin nitqini anlama;

— yalniz bir dofa toqdim edilon va boyiik hocmli audioinformasiya ilo islomok;

— vizual dastoayin olmamasi vo fon maneslorinin mévcudlugu.

Bu ¢atinliklorin aradan qaldirilmasi tigiin dinlomo vo audiovizual manbalarin
genis tatbigini nazards tutan miixtalif mosqlardan istifads olunmalidir.

Dilayib-anlam bacarigimin giymatlandirilmasi.

Dinlayib-anlama bacariginin formalasdirilmasi saviyyasini giymatlondirmok
do xiisusi ohomiyyat dasiyir. Bu magsadlo on genis yayilmis qiymatlondirmo tisul-
lar1 agsagidakilardir:

— matna uygun tasvir va ya illiistrasiya se¢mak;

— moatnin plan hissalorini diizgiin ardicilligla diizaltmak;

— dinlanilon malumat asasinda xoritodo marsrutu gostormok;

— toklif olunan basliglar arasinda uygun olani segmok;

— motnin semantik hissalorinin sayin1 miiayyan etmak;

— dinlonilon matn tizrs plan tortib etmoak;

— 9sas mozmunu miayyanlosdirmok vo 6tiirmak;

— tam mozmunu tagdim etmok;

— dinlanilan motna dair suallara cavab vermok;

— miixtalif ndv test tapsiriqlarini yerino yetirmak va s.

Dinlomo bacariginin tadrisinds istifads olunan materiallarin se¢imi miihiim
metodoloji amildir. Bu zaman danisiq tislubunda qurulmus, giindalik geyri-rosmi
unsiyyati oks etdiron autentik materiallara tstiinliik verilmolidir. Yazili monba ki-
mi iSo miiasir xarici darsliklordon gétiiriilmiis motnlor, publisistik vo 6lkasiinasliq
movzusunda yazilar, habelo badii asarlordoki dialoglar vo monologlar istifads edi-
I bilor. Bu matnlards giindslik danisiq diline xas s6z va ifadslorin isladilmasi va-
cibdir. Belo leksik vahidlor dinloma prosesindan avval togdim olunmali, onlarin
odobi ekvivalentlori ilo birgs izahi tomin edilmalidir.

Bundan slavs, tolobalora miixtalif janr vo matn tiplorinin niimunalari togdim
olunmali, homin motnlarin moantigi-kompozisiya va dil xiisusiyyatlorinin dyradilmo-
si tomin edilmolidir. Bu yanasma tolobolorin miixtolif formatli matnlori daha diizgiin
Vo dorin gavramalarma, hamginin dinlomo prosesinds daha mogsadyonlii olmalarina
sorait yaradir.Dinloyib-anlama bacarigin1 formalagdirmaq tigiin tolobalor miixtalif
janr vo motn tiplarinds taqdim olunan nitq niimunalari ilo tanis olmahidirlar. Bu
janrlara hekaya, tasvir, malumatverms, izah, roy bildirma, séhbat, miisahibs, sorgu,
stibutetmo, miibahiso vo diskussiya daxildir. Bu janrlarin dyranilmasi tolobalorin
real kommunikativ situasiyalarda istifads edilon danisiq tiplorino uygunlagmasina,
onlarin semantik va struktur xiisusiyyatlorini monimsamasino sorait yaradir.

Multimedia texnologiyalarinin rolu

Miiasir todris metodikasinda dinloma bacariglarinin inkisafi sahasinde mul-
timedia texnologiyalarinin tatbigi keyfiyyat baximindan yeni imkanlar agir. Belo
texnologiyalarin istifadasi todris prosesinin togkilino sistemli yanagmani tomin
edir, todrisin somoraliliyini artirir, informasiya modoniyyatinin formalagsmasina
komoak edir, eyni zamanda talobalorin zehni yorgunlugunu azaldir. Kompiiter tex-
nologiyalarindan effektiv istifado, dinloma prosesinds nozarst vo &ziinonazarat
mexanizmlorini totbig etmokls tolobalords marag vo motivasiyani artirir, onlari

108



Aynur Miriyeva. Dinlayib-anlama prosesinda miiasir talim strategiyalarnin rolu

daha yiiksok naticalor oldo etmays stimullagdirir. Multimedia vasitalorinin — foto-
sokil, video, grafika, animasiya va sasin istifadasi 6yronilon materialin ugurla qav-
ranilmasina komok edir. Tadris tocriibasi gostarir ki, informasiya miixtolif forma-
larda tagdim olunduqda talim daha samarali vo yaddagalan olur. Maraqgsiz, emosi-
yasiz va taSovviira asaslanmayan Syronma prosesi mohsuldar olmur. Bu baxim-
dan, multimedia texnologiyalarindan istifado etmokls talobalor tigiin tobii {insiyyat
situasiyalar1 yaratmaq, onlarin fikirlorini ifado etmays, qarsilighh miizakiro apar-
maga sovq etmok vacibdir. Dinladiklori motnloros dair tapsiriglar yaradict xarakter
dasimali, tolobalorin daxili motivasiyasini giiclondirmalidir. Prezentasiyalar zama-
n1 tolobalara leksik-semantik dayaglar (cadvallor va ya s6z materiallar1 formasin-
da) toqdim olunmali, bu dayagqlar dinlsnilon motn iizrs problemi miistaqil hall et-
moyo, kommunikativ vazifoni yerina yetirmoys komak etmolidir.

On yiiksok naticalorin olds olunmast tigiin, tadris filmlori va xarici dil kursla-
rina dair videomateriallardan istifade moaslohotdir. Xarici dil dastyicilarinin davranig
xiisusiyyatlorini anlamaq tigiin onlarin &zlarini va {insiyyatin bas verdiyi soraiti (mas-
salon, magaza, metro, hava limani, auditoriya, teatr va s.) vizual olaraq gormok va-
cibdir. Kommunikasiya akt1 bas verdiyi miihito uygun olaraq formalasir vo istirakei-
larin davraniglarina bilavasito tosir gostorir. Filmlor homginin Syronilon dilin 61kasi-
na dair moadoani, sosial vo maisat xiisusiyyatlori hagqinda molumat almaga imkan ya-
radir. Bu sobabdon audiovizual menbalorden maksimum istifade edilmalidir.

Fon biliklorin formalasdirilmasi bu zomin tizarinds sosial-lingvistik vo sosio-
modoni kompetensiyanin inkisafi {iglin tolobolor Gyranilon dilin 6lkasi vo Xalq
haqqinda kifayat godor informasiyaya malik olmalidirlar. Bu moqgsadlo Xarici
darsliklora uygun, badii filmlor va seriallar, o ciimladan, todris televiziyasi vasitalori
faydali ola bilor. Osas sort odur ki, bu materiallarda hadisalor dyronilon dilin dasi-
yicilarinin yasadigi 6lkads bas versin. Bundan slave, kommunikativ aktlarda istirak
edonlorin nitq va geyri-nitq davramislari sosial kontekstdon, yani situasiyadan asili
olaraq doyisir. Bu baximdan, dinlomo foaliyystindon ovval hamin situasiya tohlil
edilmoali vo ya tosvir olunmalidir. 9gor monbs audiovizual xarakterlidirss, situasiya-
nin bir hissasi vizual olaraq toqdim edilir. ©gor monbo yalniz audio soklindadirso,
miisllim dinloms faaliyyatindon avval situasiyani sorh etmalidir. Xiisusi diqgat tolo-
bolarin danisiq situasiyalarina uygun olaraq danisan saxslorin nitq va geyri-nitq dav-
ranislarinin analizina yonaldilmolidir. Miisllim onlarin rasmi vo qeyri-rosmi iinsiy-
yatda bir-birilarine neco miiracist etdikloring, informasiya necs istonildiyina, xahis-
lorin, salamlagma vo sagollagma ifadslorinin, danisiga baslangic va sonluqlarin neco
verildiyino diggot ¢okmolidir. Bundan olave, miixtolif sosial situasiyalara uygun
olan sabit ifadolorin — salamlasma, tobrik, miiraciot 6yradilmasi do vacibdir. Biitov-
likkda, istifada olunan matnlorin segimi va dinloma faaliyyatinin névii kommunika-
tiv situasiyadan, toqdim olunan materialin autentikliyindoan, tolobalorin yas psixolo-
giyasina uygunlugundan asili olaraq miioyyonlosdirilmalidir.

Natica olaraq geyd etmok olar ki, tadris prosesinin magsadyonlii toskili, ay-
din vo montiqgli izahat, tolobalorin foal tofokkiir faaliyyatina asaslanan metodlar,
dinamik tolim tsullarindan istifado vo vozifolorin konkretlosdirilmasi tolobalorin
daxili motivasiyasini artirir, onlarin diggatini dinloma bacariqlarinin praktik totbi-
gina yonoaldir. Tadrisin asas magsadi talabalords yad dilds esitma vo anlama baca-
riglarinin formalasdirilmasidir. Bu bacariglar, 6z névbasinds, onlar1 sifahi insiy-
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yat aktlarinda istirak etmoys hazirlayir. Lakin xarici dil dasiyicilari ils birbasa {in-
siyyat imkanlarinin mahdud oldugu saraitds, bu moagsads yalniz autentik material-
larin istifadasi ilo nail olmaq miimkiindiir. Belo materiallar tobii danisiq soraitindo
nitqin anlagilmasini tamin edon asas vasitalordir.
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Aynur Miriyeva
Summary
THE ROLE OF MODERN TEACHING STRATEGIES
IN THE LISTENING COMPREHENSION PROCESS

In the modern era, English has become a global means of communication, and the
development of communicative competence is considered a primary goal in national
education standards. Communicative competence includes speaking, listening, reading,
and writing skills, as well as cultural knowledge. Developing listening skills requires
special attention because it is closely linked to other language skills and is essential for
real communication. Various methodological approaches and multimedia technologies
are used to enhance listening comprehension. Assessment methods help accurately
determine students’ listening proficiency. The use of multimedia tools makes the teaching
process more effective and engaging.

Ailinyp MupueBa
Pesrome
POJIb COBPEMEHHBIX OBPA3OBATEJIBHBIX CTPATET A
B NIPOLHECCE AYAUPOBAHUS

B coBpeMeHHYI0 30Xy aHTIMICKHI SI3BIK MPEBPATUIICS B CPEACTBO TIIOOATBHOTO
oOmenns, u (GopMHUpOBaHWE KOMMYHHUKATHBHOW KOMIIETEHIIMH TIPU3HAHO OCHOBHOM
LEThI0 B TOCYAAapCTBEHHBIX OOPa30BaTENbHBIX CTaHAapTax. KOMMyHWKaTHBHAs KOMIIE-
TEHIIVsI BKJIFOUACT B ce0S HABBIKM MOBOPCHUS, ayJMPOBAHUS, YTEHUS U MUChbMa, a TAKKe
CTpaHOBemdYecKue 3HaHus. Pa3BuTHE HABHIKOB ayAHPOBaHUsS TpeOyeT 0cOO0r0 BHUMaHMUS,
TaK KaK OHO TECHO CBSI3aHO C JPYTMMH SI3bIKOBBIMU HAaBBIKAMU M SIBJISIETCSI BAXKHBIM JJIS1
peanbHOTO 0OMIeHNA. {7151 popMHUpOBaHUS HABBIKOB BOCIPUATHS HA CIIyX MCHOIB3YIOTCS
pa3IuYHble METOAMYECKHUE MOAXOAbl U MYJIbTUMEIUNHBIC TEXHOIOTUU. METOIbI OLEHKH
[IO3BOJISIIOT TOYHO ONPENEIUTh YPOBEHb ayAUPOBAHUS Y CTYyACHTOB. [IpruMeHeHne MyJib-
TUMEIUIHBIX CPEICTB JenaeT yueOHbIH mporecc Oonee 3pPEKTHBHBIM U HHTEPECHBIM.
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